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CBL Key Tenant/Goal

Support from
Research

Alignment with
Common Core State
Standards (ELA)’

Alignment with
Next Generation
Science Standards

1. Young students must engage
in literacy as a purposeful,
disciplinary practice (not as
segmented tools or skills).

2. Young students must have
extended time on a particular
practice or goal for deep
learning to occur.

3. Small-group collaboration is
key for language and literacy
development.

4. Explicit strategy instruction is
important for developing the
ability to make sense of and
critically evaluate challenging
texts.

5. Young students must have
opportunities to read and write
about topics and issues of
interest and connect such
practices with their funds of
knowledge and experiences.

6. Young Students must have
opportunities to engage in
various literacy practices for
real-world goals or purposes
(e.g., reading or writing about a
scientific discovery for public).
7. Young Students must engage
in critical reasoning (evaluating,
questioning, critiquing, etc.) of
textual information in addition to
identifying key ideas.
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% Unless indicated otherwise, standards identified in the national Common Core State Standards for English Language Arts
(http://www.corestandards.org/ELA) are also reflected in the CCSS for California
(https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf)
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